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Beliefs drive language;

Language drives practice

It's not about reading abilities;

It's about reading behavior

TABLE THE LABELS!

Labels
- erode confidence
- stifle capability

- crush potential
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SPECTRUM OF THRIVING READER BEHAVIORS,
ATTITUDES, AND UNDERSTANDINGS

A sampling of some of the behaviors, attitudes,
and understandings you might monitor, document,

and analyze.

Surface Structure
* Matches letters and sounds
» Develops phonemic awareness

» Uses the graphophonic cuing
system to help construct
meaning from print

Language
Uses entire linguistic repertoire
for meaning-making

Uses integrated cueing
system—syntactic, semantic,
and graphophonic—to make
sense of print

Self-monitors miscues

Regards home language
as a resource across all
content areas

Recognizes bilingualism as
an asset

Volume
Reads extensively at school and
at home

Settles into personal,
comfortable reading rhythm
and routine

Develops identity as a reader
Builds empathy

Enjoys discussing books with
teacher and peers

Fluency
Reads orally with
expression

Reads at a pace
that sounds like
conversation

Reflects the

Activates and

builds background
knowledge

Merges thinking
with text to turn
information into
knowledge

Reads, writes, talks,
and thinks across the
curriculum (content
literacy)

Researches questions;

follows a line of
inquiry

Comes to care and
take action

Vocabulary Development

Builds word knowledge through voluminous reading

Uses context clues to infer the meaning of unfamiliar
words and ideas

Recognizes appropriate grammatical syntax
Stops to figure out words when meaning breaks down

Comprehension
Engages in a dynamic thinking process to construct
meaning from print
Grasps literal meaning of text
Reflects understanding through retelling
Uses comprehension strategies flexibly to enhance
understanding. Specifically:

» Connects new to known

» Asks questions

» Infers and visualizes meaning

» Determines importance

» Summarizes and synthesizes
Monitors for meaning and applies fix-up strategies
for clarification
Reads critically with a thoughtful eye and a
skeptical stance
[See Comprehension Continuum on p. 26.]

.

.

« Navigates nonfiction text features,
text structures, graphic features, and
infographics.

Recognizes different nonfiction text
types—essay, biography, feature writing,
procedural—and fiction—realistic,
historic, mystery, fantasy, sci-fi, etc.
Distinguishes formats—series books,
graphic novels, picture books, joke
books, etc.

Attends to the form, structure,

white space, and figurative

language of poetry

Navigates and researches digital text
online and develops digital citizenship

.

.

Text Selection
Considers interest
Explores genre

Searches for text worth
thinking and talking about

Follows teacher/peer
recommendations

Peruses front and back

.

elements of e Skips unfamiliar words when they do not disrupt meaning covers; flips through book
prosody—the music o Understands parts of speech and their purposes . Choosés PRlopiiate
of language « Uses prefixes and suffixes to crack open meaning reading level
2
24 From Striving to Thriving © 2017 by Stephanie Harvey & Annie Ward, Scholastic Inc. Harvey 2019



3
Harvey 2019



The more minutes of high success reading completed

each day is the best predictor of reading growth.
Richard Allington

The single greatest factor in reading achievement
(even above social economics is reading volume—how
much reading people do.

Stephen Krashen

Access + Choice + Time = Yolume

Of 153 different reading programs reviewed by the What
Works Clearinghouse, only one had strong evidence that it
improved reading achievement

Reading Recovery. WWC 2007

The only evidence-based solutions for improving reading
achievement involve developing the expertise of classroom
teachers and expanding the options available for Rids.

Richard Allington

Programs don't teach Rids
Teachers teach Rids!!
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Five Principles of
Reading Achievement and Learning

AcCcess
Texts! Texts! Texts!

Volume
The more kids read
the better they read.

Response

The more kids interact the
more they learn and
understand.

Explicit Instruction

Kids need both teacher
modeling and time to practice.

Purpose

Readers must see reading as
a meaningful experience.
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ACT NOW!

Barriers to Learning
When Kids:
e Are relegated to only reading grade level text;
e Are labeled according to their reading level;
e Are pulled out of class while others stay together;
e Have little or no choice in what they read and research;
e Have infrequent time to read, write, draw, talk, listen, make & investigate;

e Are assessed merely according to their reading level.

Equitable Access for All
e Table the Labels
e Foster a True Growth Mindset
e Assess Readers in the Round
e Teach Comprehension Strategies Explicitly
e Flood the Room with Nonfiction
e Embrace Series Books
e Use Interactive Read Aloud

e C(Create Source Sets
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